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Help for Street Children in Ecuador

Decade Project by Proyecto Esperanza e.V.

Thanks to the project by Proyecto
Esperanza, homeless and poor chil-
dren and young people in Ecuador
are being given a new roof over
their heads and new prospects for
the future. Groups of six children
live together with a tutor in one
house. The children can attend
school. The youngsters can learn a
trade or acquire PC skills. One spe-
cial feature of the project is its pro-
motion of sustainable agriculture.
Estate workers learn how they can
use the principle of “permaculture”
to create a self-sustaining environ-
ment. Permaculture is based on a
sensible combination of crops in
order to improve the quality of the
soil naturally.

Decade Projects in Germany
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The German National Committee for the UN Decade of Education for Sustainable Development has recognised
successful and innovative projects as official German contributions to the UN Decade. This issue of UNESCO
today presents a selection of these projects.

Nachhaltigkeit lernen

Solar Art Installations at Major Events and as an
Inspiration for Educational Work

Decade Project by Huth Solar Performance, in cooperation with the German
Society for Solar Energy (DGS), Regional Association for Berlin-Brandenburg

A The project plans and executes art
installations which make solar
energy tangible through force,
sound, movement, warmth and
light. The aim is to waken people’s
interest in solar energy by appeal-
ing to them on an emotional level
through solar art installations.
Following the events, spectators
are provided with further informa-
tion. For school groups, there is
also a “solar laboratory” in Berlin,
which provides adventure-based
teaching on solar energy.




Walter Hirche

Message of Greeting

Sustainability is not just an area of politics
like any other — indeed, sustainability has
established itself as the central concept
for a human shaping of globalisation. Sus-
tainable development means taking on
responsibility for future generations and
living together in One World, and Educa-
tion for Sustainable Development is help-
ing to make sustainability a reference
point for the actions of every individual. It
is a question of putting people in a posi-
tion to take part in shaping a society with
a future, in an active, thoughtful and
responsible manner. The UN Decade of
Education for Sustainable Development
(2005-2014) is promoting these goals
among political decision-makers and in
civil society, where awareness of these
issues is already widespread.

Seldom has a World Decade or an Inter-
national Year attracted as much attention
in Germany as the UN Decade of Educa-
tion for Sustainable Development, the
international implementation of which is
in the hands of UNESCO. The UN Decade
is currently one of the most important and
visible activities in UNESCQO'’s programme
in Germany. The National Committee for
the UN Decade brought out a National
Plan of Action as early as January 2005,
which acts as a political reference docu-
ment and a statement of commitments.
The selection of over 350 official German
projects for the Decade has had a great
deal of resonance. Through the Round
Table and its working Groups, the National
Committee cooperates with over 100 ini-
tiatives promoting Education for Sustain-
able Development throughout Germany.
The patron of the German activities for the
Decade is the President, Horst Kéhler.

Shortly after the proclamation of the
World Decade, the German Commission
for UNESCO set out a framework for the
implementation of the Decade in Germany
through its “Hamburg Declaration” of
2003, which has been incorporated into
the National Plan of Action. On the basis
of a unanimous vote on the UN Decade
by the German parliament on the 1st July
2004, the German Commission for
UNESCO is to coordinate the activities
for the UN Decade in Germany through a

specially created National Committee. In
its decision, the parliament endorsed the
“political responsibility” of members of
the United Nations “to drive forward
education for sustainable development
at national and international level.”

In its coordinating capacities, the German
Commission for UNESCO has two major
comparative advantages:

B The ambitious targets we have set
ourselves for the Decade can only be
achieved if everyone involved is pulling
in the same direction. As an organisa-
tion that positions itself between poli-
tics and civil society and enjoys wide-
spread acceptance as a balanced and
far-sighted mediator, the German
Commission for UNESCO provides a
platform that allows all those involved
in Education for Sustainable Develop-
ment to work together.

M As a UNESCO national commission,
the German Commission for UNESCO
is part of a worldwide network of 191
member states. This enables it to
ensure that the German Decade activi-
ties are tied in with activities at the
international level.

The UN Decade of Education for Sustain-
able Development has got off to a success-
ful start in Germany. This is, of course,
just the beginning. The task, now, is to
maintain the encouraging momentum of
the first years. In order to do so, we shall
have to continue to work hard to convince
all stakeholders — from the government
and the federal states down to NGOs and
private enterprise — that creating a society
with a future through education must be
seen as their chief priority and commit-
ment. Not all of the “key players” are on
board yet. We also have to work to ensure
that Education for Sustainable Develop-
ment establishes itself as an essential
“umbrella brand” and quality criterion for
future-oriented education. A further focus
for the coming years must therefore be
the assessment and further development
of existing activities. Education for Sus-
tainable Development is an innovation
strategy which we should use for our
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own activities as well. Finally, at the inter-
national level, the Decade has not yet
gained the profile it deserves, given the
importance of the issues it addresses.
We need to put more work into convinc-
ing people to take action.

One thing that | feel has worked especially
well has been the cooperation between
politics and civil society in giving form to
the World Decade in Germany. The broad
spectrum of activities to be found in the
Plan of Action’s catalogue of measures
and in the list of Decade Projects is
impressive. Far-reaching political meas-
ures undertaken by government min-
istries are represented, as are seemingly
small-scale, hands-on projects at individ-
ual kindergartens, schools or further edu-
cation colleges. The diversity of Educa-
tion for Sustainable Development in
Germany is well reflected in the contribu-
tions to this magazine.

| should like to take this special issue on
the UN Decade of Education for Sustain-
able Development as an opportunity to

thank everyone who has been involved in
the Decade in Germany for their hard
work. After a very successful start, we
now need to further develop our strategic
perspectives and work tirelessly on their
implementation. The theme of this
Decade shall in any case continue to take
on ever greater significance.

Walter Hirche

Minister of Economics, Employment and
Transport and Vice Minister-President of the
State of Lower Saxony

President of the German
Commission for UNESCO



Dear Reader,

We are proud to present this special
issue of the German Commission for
UNESCO's magazine on the theme of
the implementation of the UN Decade
of Education for Sustainable Develop-
ment in Germany. Since it began in
2005, the UN Decade has generated
considerable interest here and is now,
as Walter Hirche, President of the Ger-
man National Commission, remarks in
his Message of Greeting, one of the
most important elements of the imple-
mentation of UNESCQO'’s programme in
Germany. The present publication is
intended to give readers an overview of
how the Decade is organized in Ger-
many, which partners are contributing
to its implementation, and what our pri-
orities and specific aims are. It also
intends to present the very broad spec-
trum of activities underway to promote
ESD in the context of the Decade.

The central body for the implementation
of the Decade in Germany is the
National Committee, which was insti-
tuted by the German National Commis-
sion in 2004 under the leadership of the
renowned educational scientist Gerhard
de Haan of the Free University of Berlin.
Professor de Haan opens this publica-
tion with a general account of the aims
and objectives of ESD. The National
Committee is represented by an article
jointly authored by its members and set-
ting out the functions and roles of this
steering body for ESD.

We are very pleased that a number of
high-level representatives have con-
tributed to this publication explaining
their tasks and priorities in the German
implementation process: Annette Scha-
van, Federal Minister of Education and
Research, whose ministry is the lead
ministry for the Decade at the national
level and provides the German National
Commission with support for its ESD
activities; Ute Erdsiek-Rave, Vice-Presi-
dent of the Standing Conference of the
Ministers of Education and Cultural
Affairs of the Lander; Ulla Burchardt,
MP, Chairperson of the Committee on
Education, Research and Technology
Assessment of the German Parliament,
which passed a unanimous resolution

on the Decade as early as 2004; the
Minister-President of the Free State of
Thuringia, Dieter Althaus; Herlind Gun-
delach, as representative of the envi-
ronment ministers of the Lander; and
the Lord Mayor of the City of Bonn,
Barbel Dieckmann.

Aline Bory-Adams, Chief of UNESCQO's
ESD Section, has kindly agreed to an
interview on UNESCO's role in the
Decade. The international dimension

of the UN Decade is furthermore repre-
sented by a contribution from Carl Lind-
berg, Member of UNESCQO's High-Level
Panel on the UN Decade. At this point,
let me extend my gratitude to UNESCO
which has made this English publication
possible.

In addition to the articles outlining politi-
cal priorities and detailing contributions
from other important stakeholders such
as NGOs, the business sector and
UNESCQO'’s Associated Schools Project,
we have assembled contributions that
explain in some detail how the organi-
zational structure of the Decade in Ger-
many works: in particular, we set out
the National Plan of Action and how it
was put together, and we explain how
we award initiatives the title of “Official
German Decade Project”. A publication
on the UN Decade would not be com-
plete without some thematic articles
on different aspects on ESD: the ques-
tion of risk management and preven-
tion is addressed in its relation to ESD;
the role of culture in sustainable devel-
opment; and the attitude of the
younger generation towards sustain-
able development. Finally, | would like
to draw your particular attention to the
sample of some 15 German Decade
Projects that we present throughout
this brochure.

The world-wide undertaking of this UN
Decade of Education for Sustainable
Development will only be a success if
we manage to join forces, not only
within UNESCO Member States but
also internationally. There are few politi-
cal goals that depend so much on inter-
national exchange and cooperation as
do sustainable development and educa-

Foto © DUK
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tion for sustainable development. What
we need to work with — on the basis of
UNESCQ's International Implementa-
tion Scheme — are common strategic
objectives and priorities which reflect
the specific needs of each stakeholder
and Member State, and which con-
tribute to the larger vision of a planet
worth living on 50 or 100 years from
today. This publication is an invitation to
initiate a discussion and an exchange of
views on how best to implement the
UN Decade, and how to make use of
what Carl Lindberg describes as the

“golden opportunity” that is the
Decade.

Best wishes,

Roland Bernecker

Secretary-General,
German Commission for UNESCO
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Gerhard de Haan

Education for Sustainable Development
- a new field of learning and action

Gerhard de Haan, Chairman of the German National Committee for
the UN Decade of Education for Sustainable Development, explains the
concept and history of education for sustainability.

Without a global education

effort, sustainable development
is not achievable.

Education for Sustainable Development
(or ESD) is a field of learning and action
that has been worked on in Germany
since 1996 — four years after the Rio Con-
ference on Environment and Develop-
ment. In the closing document of the Rio
Conference — the “Agenda 21", signed
by around 180 states from around the
world (AGENDA 21 1992) — chapter 36 is
dedicated to the importance of education
in the process of sustainable develop-
ment. Without a mental transformation,
without awareness-raising, i.e. without a
"global educational effort”, as it is stated
here — and in many other chapters of this
key document for the 21st century — sus-
tainable development is simply not
achievable.

Agenda 21

The Agenda 21 definitively brought
together two strands of international poli-
tics which, having already been linked in
the 1987 Brundtland Commission report,
“Our Common Future” (WCED 1987),
were here joined together much more
explicitly: the connection between envi-
ronmental necessities and insights from
development policy.

From the 1960s onwards, intensive efforts
were made to find a way to resolve the
inequality between the rich countries of
the northern hemisphere and the poorer
countries of the southern hemisphere, to
reduce oppression and exploitation
around the world. Numerous educational
initiatives were connected with these
objectives, which today can be charac-
terised — despite their different nuances —
under the title “global learning”.

Around ten years later — around 1970 —
the exhaustion of natural resources, the
extinction of animal and plant species and
environmental pollution began to attract

considerable public attention. People
began to talk of an “environmental crisis”
and the survival of humanity was seen to
be endangered. This major issue was not
without resonance in the education sector.
The concepts and ideas developed in this
context can be characterised under the
title “environmental education”.

“"Development education
was aimed at creating a
more just world”

At the heart of development education
activities lay the aim of creating a more
just world. Environmental education activ-
ities were characterised by the aim of
protecting nature. Both educational fields
were marked by their own form of
alarmist rhetoric: while one group invoked
imminent environmental catastrophe, the
other was more interested in denouncing
the rich North's responsibility for the mis-
ery of the poor South.

The vision of sustainable development
brought together — among others, but
most significantly — the issues of environ-
ment and development. The aim — accord-
ing to the accepted basic idea — is to
manage the economy, conduct politics
and live in such a manner today that
decent living conditions are created or
made possible for both current and future
generations. This is only possible — sug-
gests the concept of sustainability —
when environment, economy and society
are seen together in their interdepend-
ence. Binding economic prosperity to
social justice while minimising environ-
mental impact, using natural resources
sparingly and not passing burdens on to
future generations that would impair their
opportunities — that is no easy task, but
an indispensable one.



The international community, in 1992 at
Rio and its follow-up conference in
Johannesburg in 2002, was not alone in
seeing things this way. The OECD
(Organisation for Economic Cooperation
and Development) shares this position.
The OECD takes the stance —and one
that it has made very much its own — that
there are three overarching educational
goals that should lie behind any modern
concept of education and child-raising.
These are: learning to respect human
rights, being able to act within democratic
structures and in terms of sustainability
(c.f. OECD 2005). This goes to underline
the importance attributed to sustainable
development in teaching and learning out-
side the groups that have a track record of
standing up for sustainability.

A Transformation in Education

When one takes a closer look at the
transformation of environmental educa-
tion and “global learning” into ESD, major
conceptual shifts can clearly be identified.
The starting point for environmental edu-
cation was a threat scenario: the exorbitant
use of non-renewable natural resources,
the influence of toxic substances in eco-
logical systems and worldwide population
growth were all warning signs that justi-
fied the protection of nature, a critique of
expanding economic growth, draining and
destroying nature, and of non-environ-
mentally-friendly policies.

“The starting point for
environmental educa-
tion was a threat sce-
nario.”

Development education, however, warned
of exploitation, poverty and oppression.
This often went hand in hand with point-
ing accusing fingers at the major indus-
trial nations and giving the citizens of
these nations a bad conscience, their
prosperity seen as having been gained at
the expense of the poor. This built up a
“suffering scenario” that often made
people feel just as helpless as the “threat
scenario” peddled by environmental edu-
cation.

The concept of sustainable development
raised the need for a reorientation of both
environmental education and develop-
ment education. It led away from the
“threat” and “suffering” scenarios and
towards “modernisation” scenarios.

“In Education for Sus-
tainable Development, it
is a question of learning
about creative solu-
tions”

In the context of ESD, it is a question of
learning about creative solutions that
could make economic prosperity and the
conservation of nature a simultaneous
possibility; it is all about providing the
knowledge needed to develop innovative,
resource-saving techniques; about knowl-
edge of new forms of political action in
which the engagement of civil society is
more highly valued; about reflecting on
new lifestyles which combine wellbeing,
contentment and respect for nature and
other people; about taking up the view-
points of people from other countries;
about fair trade initiatives and new forms
of worldwide cooperation. And this all
has the aim of using education to make
people capable of acting to create a fairer
worldwide distribution of opportunities in
life, while respecting environmental con-
siderations.

The Concept of Gestaltungs-
kompetenz (Participation SKkills)

The development of ESD has taken a
decisive step forward over the last few
years thanks to the formulation of the
idea of “competency”. Educational goals
in the area of sustainability remain enig-
matic and vague if they are not linked in
with the skills that can or should be
acquired through the learning process.

The concept of Gestaltungskompetenz —
sometimes translated as “participation
skills” in English but somewhat wider in
scope — was formulated with ESD in mind.
Gestaltungskompetenz describes the abil-
ity to apply knowledge about sustainable
development and recognise the problems
involved in non-sustainable development.
That is to say, to use analysis of the pres-
ent and studies of the future to draw con-
sequences about environmental, eco-
nomic and social developments in their
mutual independence, take logical deci-
sions on this basis, understand their con-
sequences, and act on them individually,
cooperatively and politically so as to make
sustainable development processes a real-
ity. The concept ties in with the OECD'’s
idea of “key competencies” (c.f. OECD
2005), and is in turn broken down into sub-

Foto © BMU/Bernd Miiller

Under the idea of sustainability,
environment, economics and
social issues are seen together.
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Sustainability has been firmly
integrated into many curricula

Foto © BMZ

competencies in order to provide a con-
crete, usable description of the goals of
ESD, making recommendations for the
choice of contents, formulation of tasks
and assessment of learners.

Looking back at the progress of ESD in
Germany over the last ten years, there is
good reason to speak of a success story,
considering that the importance of ESD
has been proclaimed in resolutions on the
issue passed by federal and regional min-
istries, by the federal parliament and by
many state parliaments (c.f. BUNDESTAG
2000, BMBF 2002, BUNDESTAG 2004,
BMBF 2005). Sustainability has been
firmly integrated into many curricula, and
the federal government, together with
the states, has initiated many pro-
grammes to support ESD, promoting the
field with a contribution running into tens
of millions of euros (see, for example, the
“Education for Sustainable Develop-
ment” and “Transfer-21" programmes:
www.transfer-21.de).

Problem Areas
in Education for Sustainability

It is nevertheless possible to pick out dif-
ficulties in the implementation and fram-
ing of ESD. | should like to mention three
such problems:

First of all, ESD is not equally well posi-
tioned in all areas of formal education. In
the areas of higher education and voca-
tional training, as well as at the nursery
and primary levels, less progress has
been achieved in comparison with the

secondary level. Equally, in the informal
and non-formal sectors of education, fur-
ther transfer measures are necessary.

Secondly, the process of fusing and trans-
forming environmental education and
development education into ESD has not
been without its conflicts. Integrating
viewpoints has cost a great deal of effort,
and those involved often found their own
interests passed over. Thus, in the early
days, ESD was often derided as “eco-
bother”, given that ESD was often pro-
moted by figures from environmental
education. Equally, those with a back-
ground in development education were
accused of neglecting the importance of
the environment when formulating ESD
programmes.

This fusion has moved forwards in the
meantime, but shall remain problematic
as long as both sides continue to claim
separate positions rather than getting
down to the outstanding tasks in ESD
with their — generally abundant — special-
ist knowledge. Even beyond such diver-
gences, major tasks remain to be fulfilled
in the area of ESD to complete this
fusion.

It is not sufficient to take elements from
development education and environmen-
tal education and bring them together for
ESD. Consumer education, peace stud-
ies, human rights education, mobility edu-
cation, educational in financial issues and
aspects of citizenship education (democ-
racy education) provide expertise for ESD
which must be integrated.

Thirdly, a vast problem arises from the
extremely wide-ranging understanding of
sustainability and the tasks of ESD, espe-
cially as formulated in international docu-
ments drafted by the United Nations and
UNESCO. | shall examine this problem in
more detail.

For the United Nations — as for UNESCO
— the tasks of ESD include “Education for
All”, the United Nations Literacy Decade
(2003 to 2012), the fight against poverty
and HIV/AIDS, and gender equality (c.f.
UNESCO 2005 or UNITED NATIONS
2002). Strangely enough, the Interna-
tional Decade for Action “Water for Life”
does not get mentioned. Nevertheless,
the topics mentioned above - e.g. the
development of sustainable lifestyles,
demographic change, innovative technol-



0gy, consumer issues, environmental pol-
lution, climate change, etc... — do get
brought up.

On the one hand, therefore, sustainable
development is declared a subject of
study, while on the other everything that
could contribute positively to develop-
ment or seems useful for the future is
subsumed by ESD. It seems —and it is
sometimes even formulated in these
terms — as if ESD should be used to judge
the overall quality of educational systems,
to fight poverty, to promote literacy, to
enforce gender equality. Important as
these initiatives are, such aspirations
overburden ESD. Additionally, under-
standing of ESD becomes more nebu-
lous, and loss of credibility can result if so
narrow a field of learning and action as
ESD is expected to (help) shoulder all of
these tasks.

How can we deal with this blurring and
overburdening of ESD?

My suggestion is that ESD be given
national specifications, and this for many
reasons. This is less a matter of national
sovereignty than one of specific prob-
lems and social structures, as well as the
available expertise and professionalism.

Therefore, under various facets of sus-
tainability it is surely right to call for “Edu-
cation for All"” in some countries. Where
even eight to ten years of primary educa-
tion is not in place, and where girls and
women hardly have any access to educa-
tion at all, these problems must placed
on the agenda from the perspective of
ESD. Where, on the other hand, as in this
country, full coverage has been reached —
e.g. compulsory schooling to age 16 — it
is less meaningful to make this a task for
ESD. This remains true when reference is
made to the high level of illiteracy that
still exists in Germany in spite of compul-
sory education. If the task of reducing
this level were given to the ESD experts,
they would find themselves fully overbur-
dened. It would be a sign of unprofes-
sionalism to try to do justice to this field
as well. After all, there are experts in Ger-
many who are much better qualified to
take on such issues.

This is also true of other areas which are
attributed to ESD at the international

level: in the area of HIV prevention there
are active professional organisations and

experts, just as in the fight against racism
and in social care and the combating
poverty. This does not mean that these
problem areas (and many others) can dis-
appear from the ESD horizon. They are,
with a different focus, very much a topic,
but from the perspective of a narrower
understanding of sustainability.

Contributions to Combating
the Educational Divide

Therefore, | see great potential in doing
something through ESD to combat the
educational divide in this country: specifi-
cally, by creating student companies which
are managed in a sustainable manner.
Student companies are small companies
which are independently run by pupils in
the school context. We know that motiva-
tion for learning rises particularly strongly
among pupils from backgrounds with

a weak educational tradition — at the
Hauptschule and Forderschule schools,
which serve less academically-minded
students — when they are involved in stu-
dent companies. And we know that young
people give high priority to environmental
issues and the creation of fairer living
conditions. From this perspective, it is well
worth starting up a bicycle workshop, a
catering service with organic products, a
company for low-impact regional tourism,
among many other possibilities. Involve-
ment in a student company also raises
interest in regular classes. And it makes it
easier to come into contact with local
companies. That in turn increases the
chances of these students finding their
way into the employment market after
leaving school.

To this extent, we can make a professional
contribution through ESD to combating
educational deprivation — just as we can
also make a contribution through ESD to
promoting education in so-called develop-
ing countries. This can be achieved, for
example, when pupils come into direct
contact with tea producers in India to dis-
tribute their organically-grown products in
Germany, and give a proportion of the
profits back to the farmers’ village on the
condition that it is used to build a school
or pay for a teacher.

“Innovation depends
on wide knowledge”

The concept ,,Sustainability”
and the tasks of Education for
Sustainability are composed
very widely within the UNESCO

Sources:

o AGENDA 21 1992:
www.bmu.de/files/agenda21.pdf [in German]

* BMBF 2002: Bericht der Bundesregierung zur
Bildung fir eine nachhaltige Entwicklung.
[Federal Government Report on Education for
Sustainable Development] Bonn 2002:
www.bmbf.de/pub/011212bfne_bericht_kabi-
nettfassung.pdf [in German]
BMBF 2005: Bericht der Bundesregierung zur
Bildung fir eine nachhaltige Entwicklung far
den Zeitraum 2002 bis 2005 [Federal Govern-
ment Report on Education for Sustainable
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A national specification is also meaningful
for other reasons. We live in a knowledge
society. Germany is a country that lacks
natural raw materials, and its prosperity
depends on high technology and knowl-
edge-intensive services. Innovation in
these areas depends on wide knowledge.
Many studies have proven over the years
that knowledge is growth-factor number
one.

The knowledge that goes into a product
has long defined its price. When you buy
a pharmaceutical product, for example,
you pay a price in which more than 80%
is determined by the knowledge that has
gone into it. Developing technologies and
services from a perspective of sustain-
ability is also a question of having access
to intelligent knowledge in the field. This
spans a canon of topics that reaches deep
into the natural sciences, basic technical
education and the field of economic sci-
ence.

Above all, sustainability offers a range of
themes that can be seen as paradigmatic
for an education for the future, for it is
interdisciplinary and problem-oriented.
This is not just drumming in dull facts;
rather, ESD allows the acquisition of skills
which are practice-oriented and meaning-
ful for everyday life, and which are of
exceptional use for both the individual
and society — while also increasing pupil
motivation.

How the national specifications of ESD
will look in detail and which successes it
is capable of bringing for the knowledge
society — these are issues we shall have
to consider over the next few years, in
the context of the Decade.

Prof. Dr. Gerhard de Haan is the Chairman of
the German National Committee for the UN
Decade of Education for Sustainable Devel-
opment. He is Professor of Future Studies in
Education Science at the Free University in
Berlin.

Systematic Integration of Education for Sustainable
Development into Teaching and School Life

Decade Project by the Dr. Flad Vocational Training Institute, Stuttgart

Foto: Institut Dr. Flad

This governmentally recognised
vocational training institute for
chemistry, pharmacy and the
environment is a partner in
countless national and interna-
tional projects which involve
the entire student body and
teaching staff. The school
stands up for equal opportuni-
ties in education and provides
bursaries to students from less
well-off backgrounds and to for-
eign scholarship holders.
Events are regularly held at
schools on the issues of human
rights and racism.
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Annette Schavan

The UN Decade of Education for
Sustainable Development from the
Perspective of the Federal

The global guiding principle of sustainable development is being
realised in different ways in different parts of the world, says Annette
Schavan, Minister of Education and Research. In its role as lead min-
istry, the Federal Ministry of Education and Research (BMBF) has par-

ticular responsibility for the Decade.

"QOur biggest challenge in this new century
is to take an idea that seems abstract —
sustainable development — and turn it into
a daily reality for all the world's people.”
With these words, United Nations Secre-
tary General Kofi Annan at once stressed
the importance of implementing the key
idea of the Rio Earth Summit and described
the goal of the UN World Decade “Educa-
tion for Sustainable Development”. All
Member States of the United Nations are
called upon to place a particular emphasis
on education between the years 2005
and 2014, both nationally and internation-
ally, in order to support the goal of a world
society that ensures living and survival
conditions for those living today and for
future generations, and to show ways for
reaching this goal.

“The imperative of
sustainable develop-
ment is the aim and
measure of our actions
as a government”

The idea of sustainable development is of
great significance for the Federal Govern-
ment. In the coalition agreement, it
states: “The imperative of sustainable
development is the aim and measure of
our actions as a government, at national,
European and international level.”

The idea of sustainable development can
give the pursuit of economic perform-
ance, social justice and responsibility for
the natural environment a common orien-
tation. For both, individuals and society as
a whole, sustainable development means

shaping the future with knowledge, cre-
ativity and confidence.

Education plays a special role in sustain-
able development. It connects past and
future, conserves the old and shapes the
new. This process means much more
than passing down facts and techniques;
education for sustainable development
involves the formation of values and atti-
tudes. Only in this manner does it become
possible for people to make independent
judgements about development processes
and act accordingly. Education for sus-
tainable development combines subject
knowledge and “orientation” knowledge
by networking scientific/technical, socio-
cultural and philosophical/ethical teaching
contents. It is inherently transdisciplinary
and links knowledge from different sub-
jects from an early stage. In this manner,
education provides orientation and endows
the ability to make judgements in a world
that is speeding up and becoming ever
more complex, whilst also promoting
economic, cultural, social and political par-
ticipation.

Anchoring the Idea of
Sustainability in Education

While in Central Europe the focus is on
the transformation of our patterns of pro-
duction and consumption to make them
sustainable in the long term, the empha-
sis in other parts of the world is on satis-
fying the most elementary basic needs.
The contribution of education to sustain-
able development in this World Decade
will only take concrete shape at national
and regional levels.

Government

Education for Sustainable

Development connects past
with future, combines’ conser-
vation with constructing
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Coordinating role of the
German Commission
for UNESCO

Germany is in an excellent position to
implement the Decade successfully and
take important steps towards sustainable
development in the process. As early as
2001 the Federal Government’s Report
on Education for Sustainable Develop-
ment documented an extensive range of
stakeholders and penetration of the
themes into almost all educational sectors.
In the Report for the year 2005 it was
observed that in the intervening four
years the concept of Education for Sus-
tainable Development had been further
refined and more widely implemented.
The 2005 Report also shows that the
international dimension of Education for
Sustainable Development has taken on
greater importance.

“The international
dimension of Education
for Sustainable Devel-
opment has taken on
greater importance”

The structural framework for our further
activities in the near future will be the UN
Decade of Education for Sustainable
Development. In the run-up to the UN
Decade, on the 1st July 2004, the German
Federal Parliament voted unanimously for
the development of a national Plan of
Action for Education for Sustainable
Development. From this point onwards,
the German Commission for UNESCO -
like UNESCO within the United Nations
system — took on a coordinating function.
The Federal Ministry of Education and
Research, which bears special responsi-
bility for the Decade within the Federal
Government, is supporting and equipping
it in this task. A National Committee, set
up by the German Commission for
UNESCO in May 2004, brings together
experts from the fields of science, culture
and the media, representatives of the Fed-
eral Parliament, the Federal Government
and the Standing Conference of Education
Ministers, as well as figures who have a
public profile for standing up for the idea of
sustainability. The first task of this commit-
tee was to compile the National Plan of
Action by the end of 2004.

“A successful interplay
between the state and
civil society”

| am very pleased that we have been able
to produce a Plan of Action in Germany
that reflects the notable activities and

plans of a wide range of stakeholders
from all sectors of education. The Decade
has thereby already proven itself as a
good example of successful interplay
between the state and civil society.

The BMBEF’s Contributions
to Education for Sustainability

he Federal Ministry of Education and
Research is, assuming responsibility for
the following contributions within the
framework of the National Plan of Action:

B The pilot experiments in initial and con-
tinuing vocational training (pilot experi-
ments in business) promote sustain-
able thinking and action by developing
occupational and cross-occupational
competencies. The aim is to integrate
such content in the training regulations
and disseminate it through sectoral and
topic-based regional and supra-regional
networks.

B The EU’s SOCRATES and LEONARDO
education programmes address the
issue of sustainability to a varying
extent. The BMBF will continue to
work to ensure that issues of sustain-
able development are included in the
EU’s educational programmes and proj-
ects in an appropriate manner.

B One of the aims of my Ministry's
“Research for Sustainability” (FONA)
framework programme — with planned
funding to the tune of 160 million
euros annually — is to create stronger
links between research and education
S0 as to improve the systematic trans-
fer of research results into educational
measures. The announcements of indi-
vidual funding emphases therefore
explicitly require consideration of spe-
cific educational aspects for the first
time.

B In the general education sector, the
Federal Government will in future
encourage and support research for
further thematic developments and the
transfer of best practice initiated
together with the state (Lander) gov-
ernments, and it will contribute the
results of this research to international
reporting on the Decade.

In line with its role as lead ministry, the
BMBF also has a special responsibility for
the Decade beyond these areas. Sustain-
able development has clear relevance to
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other areas of politics, such as for exam-
ple environmental conservation, develop-
ment cooperation and consumer protec-
tion. The most recent report from the
Federal Government shows that nearly all
government departments make contribu-
tions to education for sustainable devel-
opment. My Ministry intends to continue
and further extend this cooperation. How-
ever, it is of even greater significance for
achieving the Decade goals that efforts
are made to provide functional structures
and forums for all participants. The
National Plan of Action names four strate-
gic goals:

B Further development and concentra-
tion of the activities and broad dissemi-
nation of good practices;

B Networking of stakeholders in educa-
tion for sustainable development;

B Improvement of public awareness of
education for sustainable development;

B Strengthening of international coopera-
tion.

A Successful Balance Sheet:
the First Years of the UN Decade

The structures thus far established and
the initiatives set up together with the
German Commission for UNESCO, in par-
ticular the National Committee and the
Round Table with its working groups, the
countless national and regional events
and the acknowledgement of Decade
Projects, together with the measures
contained in the Plan of Action, have
resulted in the fact that we have come a
lot closer to achieving these goals after
just two years of the Decade: the various
educational institutions and initiatives
now have better opportunities to
exchange good examples and learn from
one another. The opportunities for coop-
eration at national and regional level are
being used intensively. Transparency and
public impact have been promoted con-
siderably. The rising level of international
commitment is demonstrated by the par-
ticipation of representatives of other
National Commissions for UNESCO in
the Round Tables in Erfurt and Bonn and
the International Workshop on the
Decade in November 2006 as well as by
the cooperation of the Member States of
the United Nations Economic Commis-
sion for Europe (UNECE), which adopted
a common “Education for Sustainable

Development” strategy at Vilnius in 2005
and have been monitoring its implemen-
tation.

In 2007 the activities developed thus far
will receive additional support through an
“Education for Sustainable Develop-
ment” internet portal, financed by my
Ministry through the German Commis-
sion for UNESCO. Through this website
we hope to achieve a further concentra-
tion of the competencies of the partici-
pants in joint projects, an increase in
transparency and accessibility for poten-
tial users and a clear rise in public aware-
ness of the Decade. In order to promote
international networking, the portal will
also provide English-language contents.

| see a special opportunity for the World
Decade in intensifying international
exchange and entering into new partner-
ships. Precisely because of the differ-
ences in cultural contexts and the diver-
sity of ways in which sustainable

Four strategic goals

Foto © UNESCO / MSC Waldo Jose Torres
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development is achieved, global dialogue  ment so far and wish them further suc-
provides opportunities for a mutual learn-  cess in the future!

The German internet portal ing process. Reinforcing international

vEg » for Sustainabl cooperation within the Decade is there- Dr. Annette Schavan, Member of the Federal
veation tor sustainable fore strongly supported by my Ministry. Parliament, is Federal Minister of Education

Development” is to start and Research.

in 2007 | should like to take this opportunity to

thank everyone involved for their commit-

Learning to Shape Life

Decade Project by the Bavarian Regional Federation for the Protection of Birds

The aim of this project is to train kinder- transmit competencies in this area to chil-  biodiversity, climate and resources. The
gartens in the area of Education for Sus- dren at an early age. This includes social project can be extended to other federal
tainable Development. Kindergartens get  experiences, motor skills, respect and states.

to know the contents and methods of participation skills. Thematic areas are:

education for sustainability in order to building and living, health and nutrition,

Foto: Horst Munzig
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Ute Erdsiek-Rave

From Global Ambition to Decen-
tralised Implementation

The UN Decade in the Federal States

The Decade of “Education for Sustainable Development” called by the United Nations has set itself ambi-
tious goals. This “global vision” aims to “open up educational opportunities to all” and stimulate “positive
societal transformations”; it calls for educational concepts and practices that are oriented towards the idea
of sustainable development. These per se abstract and hardly uncontroversial foundations must now be filled
with life, leave the paper and enter the hearts and minds of citizens to create a natural, lifelong humanitarian
competency. While the German Commission for UNESCO has taken charge of organising the Decade at the
national level, it is the educational authorities — the governments of the federal states — who are responsible

for transferring it into the schools.

Education for Sustainable Development —
this is hardly a completely new issue for
our schools. The three classical dimen-
sions of sustainability — environment,
economics and social issues — have long
since been part of the curriculum, school
programmes and in countless extracurric-
ular projects and events. The Standing
Conference of Education Ministers sum-
marised its learning goals in nine points in
its Declaration of the 25th May 1973;
among other elements, it states that
schools should “raise pupils to show tol-
erance and respect for the dignity of
other human beings and respect for dif-
ferent beliefs” as well as for “freedom
and democracy”. It also states that
schools should “awaken peace-loving
beliefs in the spirit of international under-
standing” and a “readiness to act in soci-
ety and take political responsibility” while
"enabling pupils to become aware of
their rights and obligations in society”. It
was only some years later that the aspect
of the environment found its way into the
political debate and into the canonical val-
ues: in 1980 the Standing Conference
agreed on a motion entitled “Environ-
ment and Teaching”.

"Sustainability

must be a fixed
component of teaching
and education”

These aims have now taken on a greater
order of priority thanks to the UN Decade,

as their perspectives have been signifi-
cantly widened. It is no longer simply a
question of taking responsibility for your
own immediate surroundings and envi-
ronment. At the same time, it is a ques-
tion of the insight that the future of the
whole world depends, decisively, on
whether we are able to — at the very least
— preserve the basis for our survival and
simultaneously make significant improve-
ments to political, social, economic and
environmental conditions for people in
poorer regions. The UN Decade of “Edu-
cation for Sustainable Development” thus
raises wider contexts and ties individual
learning goals together on a higher level.

A Natural Competency

Consciousness of and responsibility for
sustainability in this wide-ranging sense
should become a natural competency for
us all. Sustainability must therefore
become a fixed component of teaching
and education, be taught and learnt, and
as early as possible, in private, in families,
and in public, in the different educational
establishments. Increasingly, across Ger-
many, curricula for nursery schools are
being developed which deal with the
issue of sustainability in a way that is
appropriate to the age group in question.
In general and vocational schools this
goal should be more systematically and
more decisively implemented than has
been the case to present. The framework
for the implementation of the World
Decade is formulated in the Plans of
Action drafted by the federal states and
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A key concept of the National
Plan of Action is learning that is
relevant to everyday experience

Teacher training establishments
are also addressed

city states, which are represented in the
National Plan of Action. Beyond this, the
North German states of Hamburg, Meck-
lenburg-Western Pomerania, Lower Sax-
ony and Schleswig-Holstein have set up
the “North German Partnership in Sup-
port of the UN Decade” (NUN), in order
to exchange knowledge and experiences
and take advantage of synergy effects.

A key concept of the National Plan of
Action is learning that is relevant to every-
day experience, with examples from
pupils” own immediate surroundings. If
you recognise how your behaviour and
actions can contribute to sustainability,
and not just on a one-off basis but con-
stantly, repeatedly, you have come a great
step closer to the overall goal — better
quality of life around the world in material
and spiritual terms and more participation.

“Motivating young peo-
ple to undertake inde-
pendent initiatives”

A key role in this Education for Sustain-
able Development falls to the adults: they
are the disseminators. They are the givers
of ideas, motivating young people to
undertake independent initiatives. They
can enthuse children and young people
for a responsible and heavily networked
sense of self-determination. Opportuni-
ties, catalysts for this are manifold,
whether these be developments in the oil
price, tsunami, civil wars or refugee crises:
this is why parents should recognise the
importance of the issues — also for their
own benefit — and give their children cor-
responding stimulation. Teachers should
bring “sustainable development” into the
school, into the classroom, into all-day
and extracurricular options. In order to do
this, they need not only support, teaching
materials and idea pools, but also contact
addresses to possible non-school partners.
The National Plan of Action supports
them in this task for example through
Transfer-21, the common programme pro-

vided by federal government and states,
or through TheoPrax, and not least through
the many regional propositions from
organisations and institutions that work
directly with schools.

“Global Development”

A project has also been dedicated to the
reinforced integration of Education for
Sustainable Development into the curric-
ula of generalist and vocational schools,
which is currently being implemented
jointly by the Standing Conference of
Education Ministers, the Federal Ministry
for Economic Cooperation and Develop-
ment and INWENT (”International Training
and Development”). In the framework of
this project, an interdisciplinary and trans-
disciplinary reference curriculum for the
learning area of "global development” in
the context of Education for Sustainable
Development has been put together. Hav-
ing been presented in mid-2006 at a spe-
cialist conference, it is to push the imple-
mentation process towards schools,
providing teachers with concrete exam-
ples and possibilities. Teacher training
establishments are also addressed, as
are school authorities, institutions and
businesses with their specific know-how
and relevance for practice.

Education for Sustainable Development is
undoubtedly fundamental. The success
of this UN Decade, however, depends
not least on whether we succeed in filling
this huge framework with convincing
content and integrating it into the lived
reality of children, young people and
adults. If we approach it as a good role
model with good examples, if we scatter
the issues widely, then we may just
succeed.

Ute Erdsiek-Rave was Chairwoman of the
Standing Conference of the Ministers of
Education and Cultural Affairs of the Linder
in the Federal Republic of Germany in 2006.
She is now its Vice-President.
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Ulla Burchardt

Change of Course
for Sustainability

The UN World Decade from the perspective of the German Parliament

Sustainable development means a change of course, it means thinking
afresh and deciding to do things differently than before; it means break-
ing out of old routines in the economy, science and politics; it means
orienting yourself to the fact that preserving the natural conditions for
survival is the precondition for any economic and social development

with a future.

Sustainability as an ambition gives the
rough bearing for this change of course.
At the beginning stands the insight that
there is no prospect of a future in which
everyone can live well if things go on the
way they have in the past. What must
change is everyday choices, the way peo-
ple satisfy their needs, the way they treat
each other and their natural environment.
Less then becomes more: more prosper-
ity and more quality of life through less
consumption of energy and resources,
less pollution, emissions and waste.

“The resource called
knowledge is the
ecisive factor”

This simple formula conceals a demand-
ing task, a huge programme of innova-
tion. But innovation requires an ability to
innovate, and this is why the resource
called knowledge and drawing upon this
knowledge — in short, more and better
education — is the decisive factor. New
ideas do not come from out of the blue —
they have to be learnt. Sustainability is
and always has been a task of changing
paradigms: away from short-termism,
away from the electoral cycle and
towards the long-term perspective.

Parliament as Pacesetter
and Driving Force

The UN World Conference in Rio de
Janeiro in 1992 was a quantum leap: For
the first time, governments committed
themselves to orienting their national
policies towards the idea of sustainability

and to developing a strategy aiming for
economically effective, socially just and
environmentally sustainable development.

However, government resolutions alone
are not enough to enact a change of
course towards sustainability. What is
required is a pacesetter and driving force,
and in Germany these roles have been
performed primarily by the federal parlia-
ment. This is where, over the last fifteen
years, the substantive foundations have
been laid and where the course has been
decisively set for the institutionalisation
of the idea of sustainability.

In first place, surely, this has happened
through the work of the two enquiry com-
missions into “Protecting People and the
Environment”. These digested the tasks
set by Rio, word by word, seeing them as
a task for German federal politics, from
the basic idea through to recommenda-
tions for action. The studies published by
the Office for Technology Assessment —
our “own" scientific advisory board — also
proved decisive in driving forwards our
own knowledge.

In Parliament we have experienced it at
first hand: sustainability means work, in
particular a lot of additional work. You run
up against resistance, venture into
unknown terrain or disturb other people
going about their normal routine. But
beyond the party divides, we have also
had more inspiring experiences: this work
brings us together, and successes spur
us on to continue.

And there has been no shortage of suc-
cesses over the last fifteen years, as an

“Government resolutions

alone are not enough to enact
a change of course towards
sustainability”



2007

18 UNESCtgday

Foto © BMU / transit / Hartrich

Parliamentary resolution
on the World Decade

impressive list of parliamentary initiatives
and resolutions goes to show. The parties
in Parliament have seldom been as united
in any other area of policy as they have
been in education for sustainability. Take
for example the common recommenda-
tion for a resolution on “Environmental
Education and Environmental Science”
which opened the way to continuous
reporting on education for sustainability
by the Federal Government. Or take the
inter-party recommendation for a resolu-
tion on "“Education for Sustainable Devel-
opment”, in the year 2000, which lead to
a widespread integration of the concept of
sustainability across all educational levels.

This is also why Parliament did not have
to start from square one when the Ple-
nary Session of the UN proclaimed the
World Decade of Education for Sustain-
able Development in December 2002. On
the contrary: the unanimous resolution of
the federal parliament on the World
Decade falls seamlessly into a strong and
long-lived parliamentary tradition.

And with all due respect for the great
engagement of civil society and individu-
als in education for sustainability, it is
worth remembering: without this trail-
blazing resolution by the German parlia-
ment, we could hardly have achieved so
much success in barely two years of the
World Decade in Germany.

“The World Decade

is not a project that
can be executed by the
Government”

It is nevertheless equally true that the
World Decade, like sustainable develop-
ment itself, is not a project that can be
voted on by parliament and executed by
the government. Without the engage-
ment and participation of people from the
most diverse areas of society, shaping a
sustainable future is simply not feasible.

Learning Sustainability

When people talk about education in Ger-
many, a particular image always comes to
mind: that there are educators and edu-
cated, and that implies: the former have
the knowledge that the latter do not yet
have but are to receive — by having a
fixed canon of knowledge drummed in
from textbooks in 45-minute chunks.

Sustainability and education cannot be
thought of in this way. Rather, the idea of
sustainability breaks through such cate-
gories. Sustainability is no clearly defin-
able and timetabled final state, and there-
fore there can be no meta-curriculum
drawn from it. There are good reasons for
making the World Decade an open
process, and it is certain that the National
Plan of Action shall be regularly updated,
evaluated and adapted in the light of the
latest discoveries.

“Shaping sustainability” has to do with
knowledge and abilities. Shaping the
future sustainably requires new qualifica-
tions in the widest sense: “sustain abili-
ties”! This also includes new practical
and specialist knowledge of the complex
interrelationships between human
beings, nature and technology.

“Shaping the future
sustainably requires
new qualifications”

But in order for the vision of sustainability
to become reality, it is not just a question
of knowledge. “Sustain abilities” — this
implies the abilities to make practical use
of this knowledge. And these are pre-
cisely the abilities that have hitherto been
too little promoted at all educational lev-
els in Germany: networked and forward-
looking thinking, communicating problems
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appropriately, showing empathy with oth-
ers, and not least the ability to continue
lifelong learning.

The World Decade as an
Innovation Programme

The parliamentary resolution on the World
Decade has clearly underlined the fact:
now the great opportunity presents itself
to integrate the idea of sustainability into
informal educational processes as well as
into the classical educational institutions
— from primary school to higher educa-
tion, and in initial and continuing voca-
tional training. If this is achieved in the
ten years of the Decade, it will be a quali-
tative milestone for educational provision
and practice in Germany.

The significance of “learning sustainabil-
ity” goes far beyond the education sys-
tem. The World Decade can also kick-
start a social process of innovation. For
the new skills and new knowledge from
education for sustainability are what

make up a society’s capacity for innova-
tion in the age of globalisation. These
"“sustain abilities” are the precondition if
rapid social and economic transformation
are to be not just suffered and survived.
Rather, they enable participation and the
ability to shape change actively through
cooperation.

Through its resolution on the UN World
Decade, the German Federal Parliament
has once again made clear that it sees
Education for Sustainable Development
as the decisive key to viability for the
future. However, education for sustain-
ability will only become a matter of
course when the path is cleared in the
legislation and curricula of national and
regional governments. How the change
of course described in the introduction is
dealt with is also a measure of the viabil-
ity of politics for the future.

Ulla Burchardt, Member of the Federal
Parliament, is Chair of the Parliamentary
Commiittee for Education, Research and
Technology Assessment.

Production and Use of Solar Lamps
in Rural Areas of Developing Countries

The World Decade is planned
as an open process

Decade Project by the State Vocational School Berchtesgadener Land

The Solarprojekt Freilassing association is
a development project created by the
State Vocational School Berchtesgadener
Land in Bavaria. Its aim is to initiate and
promote the production and use of solar
technology in rural areas of developing
countries. In conjunction with competent
partners from among the companies
which provide apprenticeships for their
students, a solar lamp was developed
which is sent in kit form to developing
countries, where it is assembled and
used. The project'’s partners in developing
countries are provided with concepts and
materials to widen the use of solar
lamps, while workshop personnel and
project leaders are trained. A number

of solar workshops have already been
created in Tanzania.

Foto: Solarprojekt Freilassing 